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Pupil premium strategy statement 

This statement details our school’s use of pupil premium (and recovery premium for the 
2021 to 2022 academic year) funding to help improve the attainment of our disadvantaged 
pupils.  

It outlines our pupil premium strategy, how we intend to spend the funding in this academic 
year and the effect that last year’s spending of pupil premium had within our school.  

School overview 

Detail Data 

School name Horbury Primary Academy  

Number of pupils in school  408 

Proportion (%) of pupil premium eligible pupils 70 children (17%) 

Academic year/years that our current pupil premium 
strategy plan covers  

2022/2023  

 

Date this statement was published September 2022 

Date on which it will be reviewed July 2023 

Statement authorised by Julie Tomlinson 

Headteacher 

Pupil premium lead Jane Wynne 

Deputy Headteacher 

Governor / Trustee lead Lynne Cramphorn Chair of AEC  

Lead for disadvantaged pupils 

Funding overview 

Detail Amount 

Pupil premium funding allocation this academic year £83100 

Recovery premium funding allocation this academic year £8700 

Pupil premium funding carried forward from previous years 
(enter £0 if not applicable) 

£0 

Total budget for this academic year 

If your school is an academy in a trust that pools this funding, 
state the amount available to your school this academic year 

£91800 



Part A: Pupil premium strategy plan 

Statement of intent 

Our intention is that all pupils, irrespective of their background or the challenges they face, 
make good progress and achieve high attainment across all subject areas. The focus of our 
pupil premium strategy is to support disadvantaged pupils to achieve that goal, including 
progress for those who are already high attainers.  
 
We will consider the challenges faced by vulnerable pupils, such as those who have a social 
worker and young carers. The activity we have outlined in this statement is also intended to 
support their needs, regardless of whether they are disadvantaged or not. 
 
High-quality teaching is at the heart of our approach, with a focus on areas in which 
disadvantaged pupils require the most support. This is proven to have the greatest impact on 
closing the disadvantage attainment gap and at the same time will benefit the non-
disadvantaged pupils in our school. Implicit in the intended outcomes detailed below, is the 
intention that non-disadvantaged pupils’ attainment will be sustained and improved alongside 
progress for their disadvantaged peers. 
 
Our strategy is also integral to wider school plans for education recovery, notably in its targeted 
support through the National Tutoring Programme for pupils whose education has been worst 
affected, including non-disadvantaged pupils.     
 
Our approach will be responsive to common challenges and individual needs, rooted in robust 
diagnostic assessment, not assumptions about the impact of disadvantage. The approaches 
we have adopted complement each other to help pupils excel. To ensure they are effective we 
will: 
 

• ensure disadvantaged pupils are challenged in the work that they’re set 

• act early to intervene at the point need is identified 

• adopt a whole school ethos using our Disadvantaged First approach in which all staff take 
responsibility for disadvantaged pupils’ outcomes and raise expectations of what they can 
achieve 

• use an evidence-based approach underpinned by:  
      The Education Endowment Foundation (EEF) Teaching Toolkit,  

DfE guidance on Pupil Premium, EEF National Disadvantaged study, evidence from 
schools within our Trust and local educational community, National Education Trust 
practical guide on Pupil Premium.   

 
 
 
 
 
 
 
 
 
 
 



Challenges 

This details the key challenges to achievement that we have identified among our 
disadvantaged pupils. 

 

Challenge 
number 

Detail of challenge  

1 Lack of independence and resilience 

2 Generally disadvantaged children across the school are not making enough 
progress in reading, writing or maths 

3 Poor oral language skills  

4 Attendance of Disadvantaged pupils and impact of school closures due to 
COVID-19 

5 Increased social and emotional needs 

6 Limited life experiences  

7 Lack of parental engagement  

Intended outcomes  

This explains the outcomes we are aiming for by the end of our current strategy plan, and 
how we will measure whether they have been achieved. 
 

Intended outcome Success criteria 

Children are more resilient 
and have more aspiration 
through the use of 
metacognition and self-
regulation strategies 

The gap diminishes for 
vulnerable children who 
are eligible for Pupil 
Premium. 

Children can work more independently in lessons.  They require 
less elements of support within lessons. 
   
More children will be on track for Age Related Expectations at the 
end of each year. 
 

This is evident when triangulated with other sources of evidence, 
including engagement in lessons, book scrutiny and ongoing 
formative assessment. 

Improved reading, writing 
and maths attainment for 
disadvantaged pupils at 
the end of KS2. 

KS2 outcomes in reading, writing and maths increase year on 
year and are at least in line with national figures.  

This is evident when triangulated with other sources of evidence, 
including engagement in lessons, book scrutiny and ongoing 
formative assessment. 

Improved oral language 
skills and vocabulary 
among disadvantaged 
pupils.  

Children will use rich and varied vocabulary during discussions 
which will be transferred to their written work. Assessments and 
observations indicate significantly improved oral language among 
disadvantaged pupils. This is evident when triangulated with other 
sources of evidence, including engagement in lessons, book 
scrutiny and ongoing formative assessment. 



The attendance of Pupil 
Premium children will 
improve so that they close 
the gap with Non-Pupil 
Premium children, so both 
groups are over 96%. 

 

Pupil Premium children’s attendance to be over 96%. 
the overall absence rate for all pupils being no more than 4%, and 
the attendance gap between disadvantaged pupils and their non-
disadvantaged peers will be reduced. 
 
The percentage of all pupils who are persistently absent being 
below 10% and the persistent attendance gap between 
disadvantaged pupils and their non-disadvantaged peers will be 
reduced. 

 

Children will have 
strategies to support them 
in managing and 
regulating their emotional 
needs  

Children will be provided with emotional support to access all 
lessons and fulfil their potential.  
 
Children develop a range of self-coping strategies to help them in 
every aspect of school life. 
 

Qualitative data from pupil voice, student and parent surveys and 
teacher observations. 

Increased opportunities for 
Pupil Premium children to 
experience extra-curricular 
activities which enhance 
learning  

Children and families will have been supported in order to ensure 
that they participate in school trips, attend extra-curricular clubs, 
play a musical instrument. 
 
A significant increase in participation in enrichment activities, 
particularly among disadvantaged pupils. 
     
Children will complete the activities on the Horbury Backpack. 

Increased engagement 
and support of parents 
which impacts positively 
on their child’s progress 
and life within school 

Parents work with the school to improve outcomes. 
 
Parents are well informed of their child’s progress through 
meetings with the class teacher.  
 
Qualitative data from parent surveys and teacher conversations. 

  



Activity in this academic year 

This details how we intend to spend our pupil premium (and recovery premium funding) this 
academic year to address the challenges listed above. 

Teaching (for example, CPD, recruitment and retention) 

Budgeted cost: £60435 

 

Activity Evidence that supports this 
approach 

Challenge 
number(s) 
addressed 

Disadvantaged First strategies 
ensure that leadership at all 
levels demonstrates a 
relentless priority focus on 
securing the best possible 
outcomes and opportunities 
for PP children across the 
Trust. 

 ‘When it is most effective, the Pupil 
Premium will sit at the heart of a whole 
school effort, with all staff understanding 
the strategy and their role within it.’ 

Phonics | Toolkit Strand | Education 
Endowment Foundation | EEF 

1-6 

CPD - Metacognition and Self-
Regulated Learning course for 
PP lead (3-day programme 
with gap tasks and a range of 
tools and resources Autumn 
2022) 
This will be disseminated in 
school. 
 
Continue to implement 
metacognition CPD for all 
staff. 

Research shows that disadvantaged pupils 
on average are less likely to believe they 
can control events that affect them. 
 
The EEF identifies that metacognition 
and self-regulation approaches have 
consistently high levels of impact,  
Metacognition and Self-Regulation 
(EEF +8 months) 

 

1, 2 and 5 

A robust cycle of monitoring 
of Quality First Teaching 
backed up by targeted 
teacher CPD 

EEF Pupil Premium Guide – “Good 
teaching is the most important lever 
schools have to improve outcomes for 
disadvantaged pupils. Using the Pupil 
Premium to improve teaching quality 
benefits all students and has a particularly 
positive effect on children eligible for the 
Pupil Premium.” 

2 and 3 

Purchase resources to 
support the delivery of our 
DfE validated Systematic 
Synthetic Phonics 
programme (Essential Letters 
and Sounds) to secure 
stronger phonics teaching for 
all pupils. 

Phonics approaches have a strong 
evidence base that indicates a positive 
impact on the accuracy of word reading, 
particularly for disadvantaged pupils:  

Phonics | Toolkit Strand | Education 
Endowment Foundation | EEF 

2 and 3 

https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/phonics/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/phonics/
https://www.gov.uk/government/publications/choosing-a-phonics-teaching-programme
https://www.gov.uk/government/publications/choosing-a-phonics-teaching-programme
https://www.gov.uk/government/publications/choosing-a-phonics-teaching-programme
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/phonics/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/phonics/


Purchase of high-quality texts 
to allow children access to a 
rich range of vocabulary. 

Purchase resources to 
support vocabulary 
enrichment 

Oral language interventions consistently 
show positive impact on learning, including 
on oral language skills and reading 
comprehension.  
Oral language intervention 

(EEF + 5 months) 

2 and 3 

Purchase of maths resources 
to enhance and support the 
teaching of maths 

Manipulatives and representations can be 
powerful tools for supporting young 
children to engage with ideas across many 
areas of maths. 
(EEF) 

2 and 3 

Purchase of standardized 
diagnostic assessments.  

Training for staff to ensure 
assessments are interpreted 
and administered correctly. 
 
Opportunities to benchmark 
and moderate with other Trust 
Primary academy 

Standardised tests can provide reliable 
insights into the specific strengths and 
weaknesses of each pupil to help ensure 
they receive the correct additional support 
through interventions or teacher 
instruction: 

An effective pupil premium strategy 
requires goal setting, underpinned by 
short, medium and long-term outcomes 
needed to reach those goals. The 
ongoing rigorous evaluation of pupils’ 
attainment, barriers to learning and needs 
is essential. 

Standardised tests | Assessing and 
Monitoring Pupil Progress | Education 
Endowment Foundation | EEF 

2 and 3 

Improve the quality of social 
and emotional learning. 
 

The academy will purchase 
the Think for The Future 
behaviour and resilience 
resource. 

The academy will employ a 
Parent Support Worker 

 

 

There is extensive evidence associating 
childhood social and emotional skills with 
improved outcomes at school and in later 
life (e.g., improved academic 
performance, attitudes, behaviour and 
relationships with peers). 

“Wider strategies relate to the most 
significant non-academic barriers to 
success in school, including behaviour 
and social and emotional support.”  

EEF_Social_and_Emotional_Learning.pdf
(educationendowmentfoundation.org.uk) 

1, 5 and 6 

 

 

 

 

https://educationendowmentfoundation.org.uk/tools/assessing-and-monitoring-pupil-progress/testing/standardised-tests/
https://educationendowmentfoundation.org.uk/tools/assessing-and-monitoring-pupil-progress/testing/standardised-tests/
https://educationendowmentfoundation.org.uk/tools/assessing-and-monitoring-pupil-progress/testing/standardised-tests/
https://educationendowmentfoundation.org.uk/public/files/Publications/SEL/EEF_Social_and_Emotional_Learning.pdf
https://educationendowmentfoundation.org.uk/public/files/Publications/SEL/EEF_Social_and_Emotional_Learning.pdf


 

Targeted academic support (for example, tutoring, one-to-one 
support structured interventions)  
 
Budgeted cost: £41297 

 

Activity Evidence that supports this approach Challenge 
number(s) 
addressed 

Implement the Wellcomm 
programme 

Oral language interventions consistently show 
positive impact on learning, including on oral 
language skills and reading comprehension.  
Oral language intervention 

(EEF + 5 months) 

2 and 3 

Children will receive 
targeted support to 
achieve ARE/GD from an 
additional teacher to 
ensure the gap closes 
between them and their 
peers. 

 

New EEF study finds significantly lower 
achievement with a large and concerning gap” 
for disadvantaged pupils. 
 

 

2 and 3 

Phonics ‘keep up’ 

 
Phonics approaches have a strong evidence 
base that indicates a positive impact on the 
accuracy of word reading, particularly for 
disadvantaged pupils:  

Phonics | Toolkit Strand | Education 
Endowment Foundation | EEF 

 

Small group interventions 
(reading, writing and 
maths) 

New EEF study finds significantly lower 
achievement with a large and concerning gap” 
for disadvantaged pupils. 

https://educationendowmentfoundation.org.uk/n
ews/eef-publishes-new-research-on-the-impact-
of-covid-19-partial-school-closures  

 

2 and 3 

Use of school-based 
Tutor 

New EEF study finds significantly lower 
achievement with a large and concerning gap” 
for disadvantaged pupils. 

https://educationendowmentfoundation.org.uk/n
ews/eef-publishes-new-research-on-the-impact-
of-covid-19-partial-school-closures  

 

2 and 3 

 

https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/phonics/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/phonics/
https://educationendowmentfoundation.org.uk/news/eef-publishes-new-research-on-the-impact-of-covid-19-partial-school-closures
https://educationendowmentfoundation.org.uk/news/eef-publishes-new-research-on-the-impact-of-covid-19-partial-school-closures
https://educationendowmentfoundation.org.uk/news/eef-publishes-new-research-on-the-impact-of-covid-19-partial-school-closures
https://educationendowmentfoundation.org.uk/news/eef-publishes-new-research-on-the-impact-of-covid-19-partial-school-closures
https://educationendowmentfoundation.org.uk/news/eef-publishes-new-research-on-the-impact-of-covid-19-partial-school-closures
https://educationendowmentfoundation.org.uk/news/eef-publishes-new-research-on-the-impact-of-covid-19-partial-school-closures


Wider strategies (for example, related to attendance, behaviour, 
wellbeing) 
 
Budgeted cost: £7084 

 

Activity Evidence that supports this 
approach 

Challenge 
number(s) 
addressed 

Purchase of individual resources to 
maximise learning. 

All learners have different needs so 
tailoring their learning experience 
can greatly improve progress.  
Individualised programs 
(EEF + 3 months) 
 

1, 2 and 3 

Embedding the principles of good 

practice set out in the DfE’s working 
together to improve attendance 
guidance. 

 

The DfE guidance has been 
informed by engagement with 
schools that have significantly 
reduced levels of absence and 
persistent absence.  

 “Wider strategies relate to the 
most significant non-academic 
barriers to success in school, 
including attendance.”  

Working_together_to_improve_
school_attendance.pdf 

4, 5 and 7 

Children and families will be 
supported in order to ensure that they 
participate in enrichment activities. 

Eg trips and visits (including 
residential) 

Peripatetic lessons 

Research shows that children who 
play a musical instrument can do 
better in a range of subject at 
school. It develops creative thinking 
and motor skills. 
Evidence shows that taking part in 
extra curriculum activities helps to 
support learning in class. 

• Evidence shows that children 

improve teamwork and their social 

interaction through sport. They will 

also develop healthy activity habits 

that encourage lifelong participation 

in physical activity. 

•  

Sports and arts participation  
(EEF + 2 months) 
Educational trips 
(EEF + 3 months) 
Outdoor Adventure learning  
(EEF + 4 months) 
 

4, 5, 6 and 7 

There are a variety of strategies 
employed to improve parental 
engagement and communication, 

There is evidence that well-
designed school communications 
can be effective for improving 

4 and 7 

file:///C:/Users/JulieTomlinson/OneDrive%20-%20Accord%20Multi%20Academy%20Trust/EXT/Horbury/Data/2021%202022/Attendance%20data/Working_together_to_improve_school_attendance.pdf
file:///C:/Users/JulieTomlinson/OneDrive%20-%20Accord%20Multi%20Academy%20Trust/EXT/Horbury/Data/2021%202022/Attendance%20data/Working_together_to_improve_school_attendance.pdf
file:///C:/Users/JulieTomlinson/OneDrive%20-%20Accord%20Multi%20Academy%20Trust/EXT/Horbury/Data/2021%202022/Attendance%20data/Working_together_to_improve_school_attendance.pdf


particular for those hard to reach 
parents 

attainment and a range of other 
outcomes, such 
as attendance. 
Good communications with 
school 
(EEF + 3 months) 

 

Purchase Book packages  Provide access for PP children to 
quality texts and language and 
vocabulary enrichments activities.  
To encourage parental involvement 
in their child’s learning. 
Good communications with 
school 
(EEF + 3 months) 
 

2, 3 and 6 

Continue to promote ‘The Horbury 
Back Pack’ – 100 Things to do Before 
you Leave Primary School 

Cultural Capital  
School has identified that many PP 
children do not have the life 
experiences that will enhance their 
ability to have the skills to succeed 
as a future citizen  
Sports and arts participation  
(EEF + 2 months) 
 

1, 6, 7 

100 Positive Comments – in line with 
‘Disadvantaged First’, prioritise 
interactions with disadvantaged 
pupils. 

School has identified that a high 
number of PP children have poor 
self-esteem and low aspiration  
Social and emotional learning 
(EEF + 4 months) 
 

1 and 6 

 

Total budgeted cost: £108816.00 



Part B: Review of outcomes in the previous 
academic year 

Pupil premium strategy outcomes 

This details the impact that our pupil premium activity had on pupils in the 2021 to 
2022 academic year.  
 

Tier 1 – Teaching 
 

• As in previous years, SLT were able to keep the agenda of Disadvantaged First 
at the forefront of staff minds. It permeated the priorities that we had on the SDP. 
Outcomes for disadvantaged children were carefully monitored by use of a 
separate sheet on the RAP. 

• Learning walks highlighted staff members who demonstrated an increased 

consistency of approach to metacognition. Pupil voice with Disadvantage focus, 

identified pupil’s ability to share knowledge of strategies which increases their 

independence. 

• All children are able to use the metacognitive strategy of I do, we do and you do. 

They understand and use the 6 Bs to support their independence as well as the 

words embodied in PRIDE. 

• The use of Little Bs is in Early Years is becoming embedded practice and feeding 

into the 6Bs. 

• Academic outcomes for disadvantaged is an area in which we still need to make 

further improvements, although the current Year 6 data is positive with 63% 

achieving ARE in RWM and 38% achieved GD in reading with 13% achieving 

RWM at GD. Covid-19 and school closures have, despite our best efforts had an 

impact on the outcomes for disadvantaged children in other year groups. 

• Data shows that in Y1 the % passing the threshold moved from 49% in Spring 1 to 

81% in the summer. Disadvantaged children moved from 18% to 45%. 

• Whilst there were not any children achieving RWM combined at ARE in Y2, the 

progress demonstrated by scaled scores shows an average increase of 4.25 in 

reading and 6.75 in maths. 

• The resources purchased allowed children with SEND to access the learning in a 

more effective way. 

• Evidence from pupil reading questionnaire demonstrated a love of reading from a 

high percentage of children.  

• The children in Y1 in 2022 achieved a GLD of 56% and the school managed to 

maintain the high % of children passing the phonics threshold at 81% with 45% of 

disadvantaged children. 

• Quality assurance of work in reading records has evidenced 1:1 reading for priority 

children 3 x weekly by any adult for the lowest 20% of children in Y1. SLT 

monitoring of reading with lowest 20% ensured accuracy and appropriately pitched 

texts were being used. 



Tier 2 - Targeted Academic Support 
 

• In Year 6 the targeted support from an additional teacher ensured that 63% 

achieved ARE in RWM combined and 38% achieved GD in reading with 13% 

achieving RWM at GD. 

• Phonics intervention now takes place on a 1 to 1 basis as opposed to small group 

work in order to ensure fidelity to the scheme. Each intervention is approximately 5 

minutes which results in more frequent opportunities to deliver throughout the 

school day. 

• The teaching of spelling has been revisited to ensure that the words are used in 

context and not just lists of words for a test. Dictation has been used to ensure 

spelling can be applied. This is an ongoing strategy which will be monitored in due 

course by the writing lead. 

• Results in writing are lower across school but particularly in Years 2 and 3, this will 

be revisited this year as a priority on the school development plan. 

• Disadvantaged children are targeted for reading intervention and 1 to 1 priority 

readers. In Y6 63% achieved ARE in reading and 38% achieved GD compared to 

all children with 78% and 30% respectively. Progress for disadvantaged shows 0.8 

compared to 0.1 for all children. This progress figure has improved from -4.00 

(disadvantaged) in 2019. 

• Maths interventions for disadvantaged children have resulted in Y6 63% achieved 

ARE in maths and 25% achieved GD compared to all children with 74% and 28% 

respectively. Progress for disadvantaged shows -0.2 compared to 0.3 for all 

children. This progress figure for disadvantaged children has improved from -3.5 in 

2019. 

Tier 3 - Wider Strategies 
 

• Whole school attendance has been around 93% throughout the academic year 

with notable dips in attendance in October 2021 and January/February 2022 with 

high levels of Covid-19. In the summer term holidays in term time have impacted 

upon both attendance and PA figures with several families taking holidays that 

have been cancelled or postponed from the pandemic. None of these holidays 

have been authorised and from September the academy will introduce fining for 

holidays taken when the number of days absent exceeds 5 days. 

• The attendance figures for PP have slowly crept up from the beginning of the year 

from 84% to 89%. The school has been working hard to reduce persistent absence 

particularly for PP children, although these figures still remain high and is a priority 

for the school this academic year. 

• SLT and LM supporting more pupils on a daily basis with self-regulation strategies. 

Learning time reduced due to time out of class. 

• Learning mentor role changed to become a parent support worker due to impact of 

family issues. 

• Disadvantaged children have taken part in a wide range of extra-curricular 

activities. 



• Peripatetic music lessons have had a positive impact on the attendance of some 

disadvantaged children. 

• High visibility of SLT at the beginning and end of the day has built stronger 

relationships and parents have more opportunities to communicate with school. 

• Parents evenings were well attended, and staff were pleased to note that there 

was actually often both parents in attendance. 

• The informal nature of the open evenings and early time slot (straight after school) 

encouraged better attendance from hard-to-reach parents. 

• The Horbury Backpack has been affected by the pandemic on the school’s ability 

to fulfil these experiences.  However, there were more visits and trips in the Spring 

and Summer term and disadvantaged children were prioritised for attendance. 

• The academy has prioritised the purchase of reading books with the result that 

there were more books available for all children in school. The unattractive books 

were replaced, and more topical and current titles were purchased. The new books 

and book vending machine have been well received by the children and 

encouraged a greater number of children to read at home. The academy needs to 

look for further strategies to ensure that there are books purchased for 

disadvantaged children to read and keep at home. 

• The 100 positive conversations and keeps the disadvantaged children at the 

forefront of all we do in line with our Disadvantaged First strategy. It has had a 

positive impact on the reduction of exclusions for the disadvantaged children in the 

spring and summer terms. 

• On Tuesday mornings the TFTF resource purchased by the school has allowed 

groups of children to access self-esteem and resilience workshops weekly and 

they are well received by the children, who look forward to them. We have 

approximately 50 children accessing these sessions with most of these children 

being in receipt of the pupil premium. The afternoon sessions provide a positive 

role model and mentor for the children at risk of exclusion. 75% of these children 

do not have a positive male role model at home and again most of these children 

are in receipt of pupil premium. 

 

 
 


